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Pupil Premium Strategy Statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2022 to 2023 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Burhill Primary School 

Number of pupils in school  614 

Proportion (%) of pupil premium eligible pupils 12% 

Academic year/years that our current pupil premium 
strategy plan covers  

2021/2022 to 2024/2025 

Date this statement was published  October 2022 

Date on which it will be reviewed  July 2023 

Statement authorised by Gemma Adams 

Pupil premium lead Emily Webb 

Governor / Trustee lead Jane Anderson  

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £97200 

Recovery premium funding allocation this academic year £4277.50 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£101,477.50 
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Part A: Pupil premium strategy plan 

Statement of intent 

All members of staff and the governing body accept responsibility for ‘socially 

disadvantaged’ pupils and are committed to meeting their pastoral, social and 

academic needs within a caring and nurturing environment. As with every child in our 

care, a child who is considered to be ‘socially disadvantaged’ is valued, respected and 

entitled to develop to his/her full potential, irrespective of their background or the 

challenges they face. 

Our intention is that all pupils, including disadvantaged pupils, make good progress 

and achieve high attainment across all subject areas. The focus of our pupil premium 

strategy is narrowing the attainment gap for those pupils not on track to achieve Age 

Related Expectations (ARE) across all year groups and ensuring that socially 

disadvantaged pupils make rapid progress, including those who are already high 

attainers 

We quickly identify those facing additional challenges, such as those who have a social 

worker and/or are young carers. This statement is also intended to support and meet 

this group’s needs, regardless of if they are disadvantaged or not. 

Wave One Quality First teaching is central to our approach. We will focus on ensuring 

high-quality teaching in areas in which disadvantaged pupils require the most support. 

All staff will follow the approach of thinking ‘PP first’, when planning, delivering, 

marking and providing feedback within lessons. By ensuring our curriculum and quality 

of teaching is effective for disadvantaged pupils, those that are not disadvantaged will 

also benefit and attainment will be sustained and improved for all. 

As a school, we will not make assumptions about the impact of disadvantage; we will 

invest time in diagnostic assessment and gathering pupil voice, in order to identify 

common challenges as well as individual needs. 

The approaches outlined within this statement are intended to ensure disadvantaged 

pupils succeed. To ensure they are effective we will: 

• adopt a whole school approach in which all staff at every level are responsible 

for disadvantaged pupils’ outcomes  

• ensure all staff have high expectations for disadvantaged pupils and that work 

set is appropriately challenging 

• act early to intervene when additional need is identified and provide support as 

necessary to avoid gaps in attainment developing  
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Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Internal assessments as well as historic external assessments indicate that 
reading attainment among disadvantaged pupils is significantly below that of 
non-disadvantaged pupils. Whilst the school progress scores at the end of KS2 
improved between 2018 and 2019, progress for disadvantaged pupils remained 
below that of non-disadvantaged pupils (-3.29 compared to -1.7 for all pupils). 
The available EYFS end of year data for the last 3 years shows that 37.5% of 
disadvantaged pupils achieved the expected standard in reading. 

2 Assessments, observations and discussions with pupils during DA conference 
meetings suggest that disadvantaged pupils generally have greater difficulties 
with phonics than their peers. Over the last 3 years, only 60% of children in 
receipt of pupil premium passed the phonics screening in year one. 

3 Internal assessments as well as historic external assessments indicate that 
writing attainment among disadvantaged pupils is significantly below that of 
non-disadvantaged pupils. Whilst the school progress scores at the end of KS2 
improved between 2018 and 2019, progress for disadvantaged pupils remained 
below that of non-disadvantaged pupils (-3.41 compared to -0.8 for all pupils). 
The available EYFS end of year data for the last 3 years shows that 37.5% of 
disadvantaged pupils achieved the expected standard in reading. 

4 Internal assessments as well as historic external assessments indicate that 
maths attainment among disadvantaged pupils is significantly below that of 
non-disadvantaged pupils. Whilst the school progress scores at the end of KS2 
improved between 2018 and 2019, progress for disadvantaged pupils remained 
below that of non-disadvantaged pupils (-4.46 compared to -1.5 for all pupils). 

5 Assessments, observations by teaching staff and discussions with pupils 
indicate under-developed oral language skills and vocabulary gaps among 
many disadvantaged pupils. These are evident from nursery through to KS2. 
For cohorts with end of EYFS data in the past three years, 50% combined 
achieved expected standard in speaking and 50% in listening and attention. 

6 Discussions with pupils during DA conference meetings, and with parents at 
parent consultations, have identified that there is a lack of support at home, 
specifically for home learning and reading. This is across most year groups, 
but is particularly evident in UKS2. 

7 Observations and discussion with pupils during DA conference meetings, 
identify that many disadvantaged pupils lack self-confidence and self-esteem. 
Many disadvantaged children experienced additional challenges within the 
family home that contributed to this. 

CPOMS reporting from the previous academic year indicates that there were 
132 safeguarding reports for disadvantaged pupils (132/68=1.9), in 
comparison to 201 safeguarding reports for non-disadvantaged pupils 
(93/576=0.16), indicating that there were nearly 12 times as many 
safeguarding reports for disadvantaged pupils when accounting for the 
percentage weighting within the school community. This academic year, there 
is a 52% overlap between children in receipt of pupil premium and those the 
school has identified as requiring monitoring during DSL meetings due to 
previous or current child protection concerns. 
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8 Our attendance data over the last 3 years indicates that attendance among 
disadvantaged pupils has been between 4-5% lower than for non-disadvan-
taged pupils. 

Lateness among disadvantaged pupils has been between 5-12 times more fre-
quent than for non-disadvantaged pupils. 

9 CPOMS reporting from the previous academic year indicates that there were 
148 behaviour reports for disadvantaged pupils (148/68=2.2), in comparison to 
201 behaviour reports for non-disadvantaged pupils (201/576=0.35), indicating 
that there were over 6 times as many behaviour reports for disadvantaged 
pupils when accounting for the percentage weighting within the school 
community. 

Through discussions with teachers and analysis of the CPOMS reports, poor 
social skills and a lack of strategies for managing disagreements with peers 
during playtimes and lunchtimes was a common theme. The available EYFS 
end of year data for the last 3 years shows that 50% of disadvantaged pupils 
achieved the expected standard in making relationships. 

10 Through discussions with pupils during DA conference meetings and teacher 
observation, it has been identified that poor nutrition, specifically not accessing 
breakfast before starting school and no access to fruit snacks in KS2 is 
impacting on children's ability to maintain concentration and access learning. 

11 Through scrutiny of club access data and discussions with pupils during DA 
conference meetings, it has been identified that limited opportunities outside of 
school are leading to a narrower range of experiences for many disadvantaged 
students. 
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Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved reading attainment among 
disadvantaged pupils. 

 

KS2 reading outcomes in 2024/25 show that 
more than 80% of disadvantaged pupils met 
the expected standard. 

Improved writing attainment among 
disadvantaged pupils. 

 

KS2 writing outcomes in 2024/25 show that 
more than 80% of disadvantaged pupils met 
the expected standard. 

Improved maths attainments among 
disadvantaged pupils. 

 

KS2 mathematics outcomes in 2024/25 
show that more than 80% of disadvantaged 
pupils met the expected standard.  

Improved oral language skills and vocabulary 
among disadvantaged pupils. 

Assessments and observations indicate 
significantly improved oral language among 
disadvantaged pupils. This is evident 
through engagement in lessons, book 
scrutiny and ongoing formative 
assessments. 

To achieve and sustain improved attendance 
and lateness for disadvantaged pupils.  

Sustained high attendance from 2024/25 
demonstrated by: 

- overall absence rate for all pupils being 
no more than 4%, and the attendance 
gap between disadvantaged and non-
disadvantaged pupils being reduced by 
4% 

- lateness for non-disadvantaged pupils 
being in line with that of non-
disadvantaged pupils 

To achieve and sustain improved wellbeing 
for all pupils in our school, particularly our 
disadvantaged pupils.  

Sustained high levels of wellbeing from 
2024/25 demonstrated by: 

- a significant reduction in incidents 
reported on CPOMS for 
wellbeing/safeguarding 

- a significant reduction in incidents 
reports on CPOMS for behaviour 

- a significant increase in participation in 
enrichment activities for disadvantaged 
pupils 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £50,738 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Further embed Little 
Wandle (DfE validated 
Systematic Synthetic 
Phonics programme) 
to secure stronger 
phonics teaching for all 
pupils. 

 

Complete modelled 
and paired teaching of 
Little Wandle.  

Phonics 

‘Phonics approaches have been 
consistently found to be effective in 
supporting younger pupils to master the 
basics of reading, with an average impact of 
an additional five months’ progress. 
Research suggests that phonics is 
particularly beneficial for younger learners 
(4−7 year olds) as they begin to read.’ 

Phonics | Toolkit Strand | Education 
Endowment Foundation | EEF 

+5 months  

1, 2 

Complete modelled 
and paired teaching 
of whole class 
reading for year 2 
and above using 
teachers identified 
as successfully 
using the newly 
structured VIPERS 
curriculum structure 
to improve 
comprehension.  

Reading comprehension strategies 

Reading comprehension strategies | EEF 
(educationendowmentfoundation.org.uk) 

+6 months 

High quality teaching 

‘The best available evidence indicates that 
great teaching is the most important lever 
schools have to improve outcomes for their 
pupils.’ 

 1. High-quality teaching | EEF 
(educationendowmentfoundation.org.uk) 

1 

Purchase and train 
staff on new spelling 
scheme from 
Spelling Shed. 

Monitor 
implementation in 
timetabled spelling 
sessions.  

 

Improving Literacy 

Recommendation: ‘Promote fluent written 
transcription skills by encouraging extensive 
and effective practice and explicitly teaching 
spelling’. 

Improving Literacy in Key Stage 1 | EEF 
(educationendowmentfoundation.org.uk) 

Improving Literacy 

‘Explicitly teach spellings and provide pupils 
with extensive opportunities to practice 
them.’  

Improving Literacy in Key Stage 2 | EEF 
(educationendowmentfoundation.org.uk) 

3 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/1-high-quality-teaching#:~:text=Maximising%20Learning%20The%20best%20available%20evidence%20indicates%20that,all%20pupils%2C%20particularly%20the%20most%20disadvantaged%20among%20them.
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/1-high-quality-teaching#:~:text=Maximising%20Learning%20The%20best%20available%20evidence%20indicates%20that,all%20pupils%2C%20particularly%20the%20most%20disadvantaged%20among%20them.
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
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Staff CPD on 
developing fluency 
within mathematics.  

Review of maths 
fluency progression 
document. 

 

Use of filmed sessions 
for personal reflection 
and shadow teaching 
across year groups. 

Improving mathematics 

Recommendation: Enable pupils to develop 
a rich network of mathematical knowledge.  

‘Ensure that pupils develop fluent recall of 
facts’. 

Improving Mathematics in Key Stages 2 
and 3 | EEF 
(educationendowmentfoundation.org.uk) 

 

4 

Termly teacher-pupil 
conference meetings. 
Staff expectation for 
PP First when 
providing feedback 
within lessons.   

 

Feedback 

‘Providing feedback is a well-evidenced and 
has a high impact on learning outcomes’ 

Feedback | EEF 
(educationendowmentfoundation.org.uk) 

+6 months 

 

Diagnose challenges 

‘Gaining a thorough knowledge of your 
disadvantaged pupils’ levels of attainment is 
the first step in developing an effective pupil 
premium strategy.’ 

Using pupil premium | EEF 
(educationendowmentfoundation.org.uk) 

1, 3, 4 

Continue the cycle of 
reviewing broader 
curriculum subject 
progressions of skills 
and the corresponding 
knowledge organisers 
(with a particular 
focus this year on 
geography, music and 
RE). 

High quality teaching 

‘The best available evidence indicates that 
great teaching is the most important lever 
schools have to improve outcomes for their 
pupils.’ 

 1. High-quality teaching | EEF 
(educationendowmentfoundation.org.uk) 
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Staff CPD on effective 
subject pedagogical 
knowledge to improve 
quality of teaching in 
focus subjects: 
science, MFL, history 
and art. 

High quality teaching 

‘The best available evidence indicates that 
great teaching is the most important lever 
schools have to improve outcomes for their 
pupils.’ 

 1. High-quality teaching | EEF 
(educationendowmentfoundation.org.uk) 
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Continue to embed 
agreed pedagogical 
approaches to reduce 
cognitive load and 
ensure retrieval 
strategies are woven 
into teaching.  

Cognitive Load Theory 

‘Cognitive load research demonstrates that 
instructional methods are most effective 
when designed to fit within the known limits 
of working memory, and therefore strongly 
supports guided models of instruction.’ 

1, 2, 3, 4, 5 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/guidance-for-teachers/using-pupil-premium
https://educationendowmentfoundation.org.uk/guidance-for-teachers/using-pupil-premium
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/1-high-quality-teaching#:~:text=Maximising%20Learning%20The%20best%20available%20evidence%20indicates%20that,all%20pupils%2C%20particularly%20the%20most%20disadvantaged%20among%20them.
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/1-high-quality-teaching#:~:text=Maximising%20Learning%20The%20best%20available%20evidence%20indicates%20that,all%20pupils%2C%20particularly%20the%20most%20disadvantaged%20among%20them.
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/1-high-quality-teaching#:~:text=Maximising%20Learning%20The%20best%20available%20evidence%20indicates%20that,all%20pupils%2C%20particularly%20the%20most%20disadvantaged%20among%20them.
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/1-high-quality-teaching#:~:text=Maximising%20Learning%20The%20best%20available%20evidence%20indicates%20that,all%20pupils%2C%20particularly%20the%20most%20disadvantaged%20among%20them.
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Use of filmed 
sessions for personal 
reflection and shadow 
teaching across year 
groups, including 
cover costs to release 
teachers.  

Literature Review 
(universityofhullscitts.org.uk) 

 

Retrieval practice 

‘There is a great deal of very strong 
evidence that retrieval practice is an 
essential part of the learning process.’ 

Retrieval Practice - some messages from… 
| Durrington Research School 

Purchase of 
standardised 
assessments. 
Allocated time for 
interpretation of 
assessments through 
the use of the Tests 
Analysis Tool. 

 

Pupil progress 
meetings with a focus 
on disadvantaged 
pupils explicitly 
looking at teacher 
judgements alongside 
test scores. 

 

Standardised tests 

‘Standardised tests can provide reliable 
insights into the specific strengths and 
weaknesses of each pupil to help ensure 
they receive the correct additional support 
through interventions or teacher instruction’ 

Standardised tests | Assessing and 
Monitoring Pupil Progress | Education 
Endowment Foundation | EEF 

1, 3, 4 

Investment in subject 
leadership release 
time to enable closer 
monitoring of the 
curriculum and enable 
staff to improve 
subject knowledge 
and specialisms 
through engagement 
in networks and Mary 
Myatt CPD 
programmes.  

 

High quality teaching 

‘The best available evidence indicates that 
great teaching is the most important lever 
schools have to improve outcomes for their 
pupils.’ 

 1. High-quality teaching | EEF 
(educationendowmentfoundation.org.uk) 
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Purchase of Numbots 
subscription to 
support additional 
practice outside of 
lessons. 

 

Using Digital Technology  

‘Technology has the potential to increase 
the quality and quantity of practice that 
pupils undertake, both inside and outside of 
the classroom’. 

Using Digital Technology to Improve 
Learning | EEF 
(educationendowmentfoundation.org.uk) 

4 

 

  

http://universityofhullscitts.org.uk/tutors/downloads/3_Assignment_1/tl_literature/CESE_CognitveLoad.pdf
http://universityofhullscitts.org.uk/tutors/downloads/3_Assignment_1/tl_literature/CESE_CognitveLoad.pdf
https://researchschool.org.uk/durrington/news/retrieval-practice-some-messages-from-the-research
https://researchschool.org.uk/durrington/news/retrieval-practice-some-messages-from-the-research
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/1-high-quality-teaching#:~:text=Maximising%20Learning%20The%20best%20available%20evidence%20indicates%20that,all%20pupils%2C%20particularly%20the%20most%20disadvantaged%20among%20them.
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/1-high-quality-teaching#:~:text=Maximising%20Learning%20The%20best%20available%20evidence%20indicates%20that,all%20pupils%2C%20particularly%20the%20most%20disadvantaged%20among%20them.
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital?utm_source=/education-evidence/guidance-reports/digital&utm_medium=search&utm_campaign=site_search&search_term=techn
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital?utm_source=/education-evidence/guidance-reports/digital&utm_medium=search&utm_campaign=site_search&search_term=techn
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital?utm_source=/education-evidence/guidance-reports/digital&utm_medium=search&utm_campaign=site_search&search_term=techn
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Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £25,370 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Complete screening 
assessments and 
implement Wellcomm 
intervention in 
nursery 

Oral Language interventions 

Oral language interventions | EEF 
(educationendowmentfoundation.org.uk) 

+6 months 

Wellcomm 

‘the Wellcomm Assessment intervention 
had a positive impact on the children 
language development for all of the children 
had made progress, gaining higher scores 
in the final screen’ 

What-is-the-impact-of-Wellcomm-a-speech-
and-language-intervention-on-language-
development-in-the-Early-Years.pdf (viridis-
schools.co.uk) 

5 

Complete baseline 
assessments and 
implement NELI 
intervention in 
reception  

NELI 

‘Children who received the NELI 
programme made the equivalent of three 
additional months’ progress in language 
skills, on average, compared to children 
who did not receive NELI.’ 

Nuffield Early Language Intervention (re-
grant) | EEF 
(educationendowmentfoundation.org.uk) 

+ 3 months 

1, 5 

Train appropriate staff 
member and 
implement new Little 
Wandle interventions 
from year 2 upwards. 

 

Phonics 

‘Phonics approaches have been 
consistently found to be effective in 
supporting younger pupils to master the 
basics of reading, with an average impact of 
an additional five months’ progress. 
Research suggests that phonics is 
particularly beneficial for younger learners 
(4−7 year olds) as they begin to read.’ 

Phonics | Toolkit Strand | Education 
Endowment Foundation | EEF 

+5 months 

1 2 

Continue precision 
teaching intervention 
to close gaps 
identified in maths 
fact fluency and word 
reading and writing. 

Precision Teaching 

‘participants receiving the intervention 
increased their word accuracy skills by 
seven months and their reading 
comprehension by eighteen months (after 
the five week intervention)’ 

5 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
http://viridis-schools.co.uk/wp-content/uploads/2019/03/What-is-the-impact-of-Wellcomm-a-speech-and-language-intervention-on-language-development-in-the-Early-Years.pdf
http://viridis-schools.co.uk/wp-content/uploads/2019/03/What-is-the-impact-of-Wellcomm-a-speech-and-language-intervention-on-language-development-in-the-Early-Years.pdf
http://viridis-schools.co.uk/wp-content/uploads/2019/03/What-is-the-impact-of-Wellcomm-a-speech-and-language-intervention-on-language-development-in-the-Early-Years.pdf
http://viridis-schools.co.uk/wp-content/uploads/2019/03/What-is-the-impact-of-Wellcomm-a-speech-and-language-intervention-on-language-development-in-the-Early-Years.pdf
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/nuffield-early-language-intervention1
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/nuffield-early-language-intervention1
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/nuffield-early-language-intervention1
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
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CPD for all teaching 
assistants on PT, and 
a mentoring system 
established to ensure 
interventions are 
delivered to a high 
quality.   

 

 

How effective is Precision Teaching in 
improving the word reading skills of school 
(ucl.ac.uk) 

‘it is crucial to ensure that oral language 
activities are linked to the wider curriculum 
(e.g., using oral language activities to model 
technical language in science).’ 

Oral language interventions | EEF 
(educationendowmentfoundation.org.uk) 

+ 6 months 

Continue home 
learning club for 
upper key stage 2. 

 

Establish home 
learning club for lower 
key stage 2 and key 
stage 1. 

 

Teachers to identify 
those who are 
disadvantaged that 
are not completing 
home learning or not 
completing it to a 
standard that 
matches their current 
attainment within 
school. 

Homework 

‘Pupils eligible for free school meals 
typically receive additional benefits from 
homework. However, surveys in England 
suggest that pupils from disadvantaged 
backgrounds are less likely to have a quiet 
working space, are less likely to have 
access to a device suitable for learning or 
a stable internet connection and may 
receive less parental support to complete 
homework and develop effective learning 
habits.’ 

Homework | EEF 
(educationendowmentfoundation.org.uk) 

+5months 

1, 3, 4 

Provide Chromebook 
access and develop 
systems to monitor 
and motivate pupils to 
use the online 
resources available. 

Using Digital Technology  

‘Technology has the potential to increase 
the quality and quantity of practice that 
pupils undertake, both inside and outside of 
the classroom’. 

Using Digital Technology to Improve 
Learning | EEF 
(educationendowmentfoundation.org.uk) 

1, 2, 3, 4 

Engaging with school-
led tutoring for pupils 
whose education has 
been most impacted 
by the pandemic. A 
significant proportion 
of the pupils who 
receive tutoring will 
be disadvantaged, 
including those who 
are high attainers. 

One to one tuition 

‘Evidence indicates that one to one tuition 
can be effective, providing approximately 
five additional months’ progress on 
average.’ 

One to one tuition | EEF 
(educationendowmentfoundation.org.uk) 

Small group tuition 

‘The average impact of the small group 
tuition is four additional months’ progress, 
on average, over the course of a year.’ 

Small group tuition | Toolkit Strand | 
Education Endowment Foundation | EEF 

 

1, 2, 3, 4, 5 

https://www.ucl.ac.uk/educational-psychology/resources/CS1Murton15-18.pdf
https://www.ucl.ac.uk/educational-psychology/resources/CS1Murton15-18.pdf
https://www.ucl.ac.uk/educational-psychology/resources/CS1Murton15-18.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital?utm_source=/education-evidence/guidance-reports/digital&utm_medium=search&utm_campaign=site_search&search_term=techn
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital?utm_source=/education-evidence/guidance-reports/digital&utm_medium=search&utm_campaign=site_search&search_term=techn
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital?utm_source=/education-evidence/guidance-reports/digital&utm_medium=search&utm_campaign=site_search&search_term=techn
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
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Continue daily 
reading with 
disadvantaged pupils. 
Further training for 
support staff to 
enable greater focus 
on comprehension in 
KS2. 

‘we know that on average, disadvantaged 
children are less likely to own a book of 
their own and read at home with family 
members, and for these reasons may not 
acquire the necessary skills for reading and 
understanding challenging texts’ 

Reading comprehension strategies | EEF 
(educationendowmentfoundation.org.uk) 

1 

 

  

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
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Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £25,370 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Continue and improve 
additional breakfast 
club that prioritises 
disadvantaged pupils 
with high levels of 
absence and/or 
lateness. 

 

Refine time frames for 
escalation and continue 
to implement robust 
attendance monitoring 
and reporting. 

 

 

The DfE guidance has been informed by 
engagement with schools that have 
significantly reduced levels of absence 
and persistent absence. 

Improving school attendance: support 
for schools and local authorities - 
GOV.UK (www.gov.uk) 

 

Attendance and Absence 

‘overall absence had a statistically 
significant negative link to attainment’ 

The link between absence and 
attainment at KS2 and KS4 
(publishing.service.gov.uk) 

8, 10 

Provide release cover 
to enable ELSA access 
through already trained 
staff with a focus for 
disadvantaged pupils. 

 

Pay for additional hours 
to complete further 
ELSA sessions with a 
focus on disadvantaged 
pupils.  

Social Emotional Learning 

‘SEL interventions in education are 
shown to improve SEL skills and are 
therefore likely to support 
disadvantaged pupils to understand and 
engage in healthy relationships with 
peers and emotional self-regulation, 
both of which may subsequently 
increase academic attainment’.  

Social and emotional learning | EEF 
(educationendowmentfoundation.org.uk) 

+4 months 

7, 9 

Fund enrichment 
opportunities e.g. Trips 
linked with wider 
curriculum, dance club, 
pantomime. 

Arts participation 

‘Wider benefits such as more positive 
attitudes to learning and increased well-
being have also consistently been 
reported.’ 

Arts participation | EEF 
(educationendowmentfoundation.org.uk) 

Extending school time 

‘non-academic activities may also 
provide free or low-cost alternatives to 
sport, music, and other enrichment 
activities that more advantaged families 
are more likely to be able to pay for 
outside of school’ 

Extending school time | EEF 
(educationendowmentfoundation.org.uk) 

11 

https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/509679/The-link-between-absence-and-attainment-at-KS2-and-KS4-2013-to-2014-academic-year.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/509679/The-link-between-absence-and-attainment-at-KS2-and-KS4-2013-to-2014-academic-year.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/509679/The-link-between-absence-and-attainment-at-KS2-and-KS4-2013-to-2014-academic-year.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
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HSLW to lead parenting 
classes, coffee morning 
targeted at parents of 
disadvantaged pupils 
as well as 1:1 
consultation with 
parents on a needs 
basis. 

Addressing Educational 
Disadvantage: The Essex Way (2021)  

‘if children and young people have 
consistent experiences of being safe, 
healthy, active, nurtured, achieving, 
respected, responsible and included 
then they will develop the skills and 
brain systems that provide resilience to 
stressors.’  

Case study by Osher et al: Burrsville 
Infant Academy 

Addressing Educational Disadvantage 
in… | Unity Research School 

7 

 

Total budgeted cost: £101,477.50 

https://researchschool.org.uk/unity/news/addressing-educational-disadvantage-in-schools-and-colleges-the-essex-way
https://researchschool.org.uk/unity/news/addressing-educational-disadvantage-in-schools-and-colleges-the-essex-way
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2021 to 2022 

academic year.  

We have analysed the performance of our school’s disadvantaged pupils during the 

2021/22 academic year using end of key stage performance data for EYFS, ks1 and 

ks2, as well as phonics check results and our own internal assessments.  

Evaluations of the impact of the outcomes from last academic year demonstrate a need 

for further time to fully embed the new schemes. The impact has not been clearly evi-

dent in improvements at the end of Key Stage 2, but there has been evidence of some 

improvements in the Early Years.  

Reading attainment: 

Despite efforts to close gaps exacerbated by the pandemic, reading outcomes for Year 

6 End of Key Stage Data for 2022 showed a gap of 23% between disadvantaged pupils 

and the whole cohort. This gap is equally present in internal whole school data for 

reading (-36%). 

Last year, the children in receipt of PP funding achieving the EYFS expected standard 

in word reading was 60%. This is an improvement from the attainment average for the 

previous three years, during which 37.5% achieved the expected standard for reading. 

Gaps are closing, however there still remains a gap of 23% when compared to the 

whole cohort attainment. 

Phonics attainment: 

60% of children in receipt of PP funding passed the Year 1 phonics screening check in 

2022. This maintained the trend of the average for the three previous years. Further 

embedding is required of the newly purchased DfE approved phonics scheme and re-

finement on the catch up / keep up programme is necessary.  

Writing attainment: 

Writing outcomes for Year 6 End of Key Stage Data for 2022 showed a gap of 39% be-

tween disadvantaged pupils and the whole cohort. Again, this gap is present in internal 

whole school data for writing (35%).  
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Last year, the children in receipt of PP funding achieving the EYFS expected standard 

in writing was 60%. This is an improvement from the attainment average for the previ-

ous three years, during which 37.5% achieved the expected standard for writing. Gaps 

are closing, however there still remains a gap of 23% when compared to the whole co-

hort attainment.  

Maths attainment: 

Maths outcomes for Year 6 End of Key Stage Data for 2022 had the most significant 

gap of 48% between disadvantaged pupils and the whole cohort. Across the school, in-

ternal data showed a smaller gap of 28%, which had fallen from 35% since the previ-

ous year.  

Last year, the children in receipt of PP funding achieving the EYFS expected standard 

for both numerical patterns and number was 60%. There is a gap of 31% when com-

pared to the whole cohort attainment.  

Oral Language: 

Last year, the children in receipt of PP funding achieving the EYFS expected standard 

in Listening, attention and understanding as well as Speaking was 80%. This is an im-

provement from the attainment average for the previous three years, during which 50% 

achieved the expected standard for Speaking and 50% for Listening and attention. 

Gaps are closing, however there still remains a gap of 12% for both ELGs when com-

pared to the whole cohort attainment.  

Attendance: 

Last academic year 32% of children meeting threshold for persistent absence were dis-

advantaged. This is disproportionate to the 11% this group make up within the whole 

school cohort and only demonstrates a 2% fall from the 2020-2021 academic year. The 

focus on attendance and lates needs to remain a continued target for school improve-

ment.  

Information gathered through the monitoring of last academic year’s pupil premium 

strategy have been used to inform decisions about which activities to prioritise for the 

2022-2023 updated activities. Many of the activities require additional time to fully em-

bed across the school but as a school we have identified a need for closer monitoring 

throughout the academic year in order to better evaluate which activities are having the 

greatest impact. 
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Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

NELI Nuffield Foundation Education  
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Further information (optional) 

Use this space to provide any further information about your pupil premium strategy. 

For example, about your strategy planning, or other activity that you are implementing 

to support disadvantaged pupils, that is not dependent on pupil premium or recovery 

premium funding. 

 

 


